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　　English  for academic purposes  (EAP) courses provide advanced  language study useful 
for  students preparing  to  study abroad;  however,  students  in  Japan,  even when  likely  to 
study abroad,  sometimes  resist EAP. This  article  reports  on  an  activity  set designed  to 
unearth students’ beliefs about coursework  in  regular  (non-language)  classes  in  the United 
States. Furthermore,  the activities  serve as a  lead  in  to a class discussion of  the  teacher’s 
undergraduate experiences  in  the United States. Before  introducing  the activity  set at  the 

































regular  program and English majors  at Notre Dame Seishin Women’s University  in 
Okayama.  I  initially developed the activities because the  intensive students were generally 





easy answers,  or  those requiring close attention  to  the meaning of a  text or  lecture. As 
a  former exchange student myself  (from America  to  Japan,  in  fully  Japanese university 
classes), I could empathize with my students; however, I also knew it was critical that they 









of what  information was available  to  them about  the challenges. Some had  foreign  friends 
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or friends who had studied abroad, others had been abroad in high school (a very different 
world  from university),  and some only had access  to  information  in  the media and  from 
former teachers. At this point, few of the students had actually talked to anyone about what 
undergraduate study abroad might be like, and for the most part the students’ expectations 
were based on  their experiences as  language students,  in a  language classroom. This  is 
particularly problematic, because best practice  in  (non-EAP)  language  teaching does not 
necessarily mirror what students are  likely  to encounter  in content courses abroad. This 







　　For six years  in my EAP courses at Kansai Gaidai,  and  three with English majors 
at Notre Dame Seishin University,  I have shared stories of my experiences as a student 























to this, 19 of the students were surprised that  lecture  is  important  (10 of those expressing 
strong surprise  that  it  is  important, or used at all), and 26 were surprised that reading  is 
important  (14 of those expressing strong surprise that  it  is  important, or used at all). Only 





　　Interestingly, all of  the students who gave  these responses had  the  language skill  to 
be contenders for study abroad, highlighting how language competence does not guarantee 
cultural knowledge. Some had friends from abroad, had friends who had studied abroad, or 
had studied abroad  in high school. Even so, a significant number of students  in  these two 















　　The questionnaire was  in  Japanese  (see Appendix),  and consisted of  10  items. Two 
asked about age and major, with eight  items on what the students  imagined about regular 





Similarly,  86.02% said  that “debate  (without  teams, where  individuals  argue)”  is  either 















　　These  student  responses  reveal  a  certain  image  of  classes  in  the US:  classes will 



















　　“I didn’t know reading would be so important.” This comment is both frequent and 







but  the  fact  that multiple students have them make them worthy of attention. A handful 
of brave students have said, “I think a teacher who uses a textbook is a bad teacher.” This 








　　“I thought students in English speaking countries mainly discuss or debate.” Certainly 
discussions happen, but students  in Japan may have an unrealistic view of how frequently 
discussion happens,  or  the  type of discussion one  is  likely  to  see. Kehe and Kehe  (1996) 
｜ 77 ｜
Students, Teachers, and Differing Assumptions
reported that, out of 30 US teachers of freshman courses interviewed to find out what they 
felt  international  students needed, only one—a communications professor—mentioned  the 
need for discussion skills. In reflecting on experience as an exchange student, Nagano (2006) 
observes  students  in  Japan often worry about  their ability  to participate  in discussions, 
even though there are other  issues students are  less aware of:  large amounts of reading, 
heavy homework loads, and the need to be able to write well. Students preparing for study 
abroad  in Japan are already aware of a need  to develop discussion skills, while  the  task 
remains to raise awareness of other problem points. Finally, practicing debate can be useful 
as training  in critical  thinking as well as  for  learning how to disagree during a discussion; 













　　“We have to write?” This is a topic that did not come up in students’ written responses, 
and is not an item on my survey. In this respect, this comment must be treated anecdotally, 
and  is one  that  I plan on asking about  in  future questionnaires. Still,  some students have 

















hard  for me to bring myself  to begin using  lecture. The fact remains,  though,  that  lecture 
is still a frequently used technique, and students preparing for study abroad need to know 
about and prepare for this reality. Taking notes while simultaneously listening to extended 









for  literature,  and a mixed mode  for  social  sciences. Additionally,  the  study explained 
that  lecture was  the  instructional method  for “89 percent of  the physical  scientists and 
mathematicians, 81 percent of the social scientists, and 61 percent of the humanities faculty 
(although 81 percent of  the art historians and 90 percent of  the philosophers  lectured)” 
(Bonwell and Eison, 1991, p. 3). Yet another by Blackburn, Pellino, Boberg and O’Connell 
on 1800 teachers found 73 to 83 percent chose  lecture as their primary method regardless 
of  institutional type  (cited by Gardiner, 1994). Cooper and Robinson  (2000) reported similar 
conditions in the Pennsylvania State system, with 80 percent of the 450 faculty respondents 
naming  lecture as  their primary  teaching method. Though  these studies are dated now, 
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　　To unearth  student beliefs,  I use a  series  of discussion questions,  tasks,  and  short 
readings, which  typically  takes  two or  three class meetings depending on  the number of 
student questions. These activities are best used early in the term, when the students have 











the students would  like to study abroad, as well as the questions, “What  is your  image of 
content classes abroad? Do you think your  image  is accurate, and where does your  image 
come from?”
　　Once the students are engaged, I refocus them on the question of what classes abroad 
might be  like  in more detail, often having them focus on their  image of the US, my native 
culture. They work with a partner to make a pie chart showing what they believe students 
abroad experience  in both  lower  level and higher  level content courses  (task shown  in the 
top half of Figure One). Astute students will ask me whether the chart means “in class time” 





















　　At  this point  I  invite  the students  to discuss how their guesses compared with my 
stories, and field questions. When their questions slow, I distribute two handouts. The first 

















　　Normally  in  the  course  of  the  discussion  up  to  this  point,  the major  problematic 
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final step I bring  in a stack of  textbooks  from different disciplines.  I  like to bring my own 







They begin  to see  that  there are good reasons  to  focus on EAP. At Gaidai,  I  sometimes 









actually go abroad tell me that my depictions mirror  their experiences,  too, but  I always 








　　In conclusion,  I now  feel more  than ever  that  there  is more work  to be done. The 
questionnaire,  conducted with students at a single university,  leaves me wondering  if  the 
numbers reflect what a wider segment of  the Japanese population believes. Clearly  this 
is an  issue  for EAP teachers helping students preparing  for study abroad, as  it  impacts 
student attitudes toward class activities; however, there are other questions to ask as well. 
How,  for example, does the  image that our students have originate?  In closing,  I see  it as 
a good thing that English education  in Japan is more communication-focused than it was a 
few decades ago. On the other hand, English education  in Japan has seemed to shift more 
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4. Lecture style is… 12.75% (83) 37.02% (241) 37.02% (241) 12.60% (82)
5. Formal debate  (with set  teams, 
where teams argue) is…
41.63% (271) 49.16% (320) 7.07% (46) 1.84% (12)
6. Debate  (no  teams,  individuals 
argue) is…




40.86% (266) 49.46% (322) 7.22% (47) 2.15% (14)
Table 1
44 English majors’ written responses reporting their reactions to my activity set, and describing what they 
had previously believed US content courses would be like (students were free to write anything on their 
mind):
Table 2
Questionnaire results: 651 students (not English majors) and their answers on what they believe US 
content courses are like. These four questionnaire items ask about how common students think particular 


























































Questionnaire results: 651 students (not English majors) and their answers on what they believe US 
content courses are like. These four items ask about textbook use, discussion group size, etc. These students 
did not do the activity set, are first and second year students, and are not study abroad candidates:
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Figures
Figure 1. Task used to elicit and discuss student assumptions about classes abroad.  In explaining the 
activity at  top,  I  tell  students  to  focus on the United States. The pie charts at bottom show my 
experience as an undergraduate in the US. This is never shown without an explanation of what the 
charts mean, provided in the activity set description of this paper.
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